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Welcome to the PIETE
Good Practices Book

In the pursuit of economic stability and sustainable inno-
vation, Europe needs to further develop its human capital
through the education of future entrepreneurs. In the 21st
century the competence of “entrepreneurship” is a key for
lifelong learning and continuous professional development.
Entrepreneurial skills should be recognised as having value
beyond starting a business, as they are critical in finding solu-
tions to the social, economic and environmental challenges
facing the world today. Furthermore, entrepreneurial skills
develop and build on one another over time, thus entrepre-
neurship education (EE) should be encouraged at the earliest
stages of formal education.

Despite the importance of entrepreneurial competences, the

Global Entrepreneurship Monitor 2020/21 puts school-level

EE as the most underdeveloped element in the entrepreneur-

ship eco-system. Among other factors, this is due to the lack

of EE in initial teacher education (ITE) programmes at the uni-
versity level. The project PIETE (Partnership for (Partnership
for Initial Entrepreneurship Teacher Education) has the goal
of contibuting to a new generation of entrepreneurial teach-
ersin Europe. It addresses deficiencies in the development of
entrepreneurial competences for a new generation of teach-
ers at universities on the basis of five fundamental objectives:

e Generating awareness for the importance of EE and the
merits of entrepreneurial competence development for
pupils at secondary school among ITE educators and pre-
service teachers.

e Providing a knowledge base that allows better access
and understanding of EE concepts and tools and, facilitat-
ing ITE educators and the application of the latter in ITE
programmes.

e Fostering the exchange between ITE centres to develop
suitable EE resources and share experience in pre-service
teacher development.

e Empirically assessing the EE conception of ITE educators.

e Stimulating entrepreneurial teaching and learning efforts
at school level through proficient entrepreneurial teachers.

The approach of PIETE is based on the European Commis-
sion’s Entrepreneurship Competence (EntreComp) Frame-

work, which serves as a resource for those looking to foster
entrepreneurial capabilities. The framework lays out different
themes of capabilities that make up the basis of entrepre-
neurship as a competence. Moreover, PIETE aims to foster
cross-department partnerships and the intellectual resources
produced by the project are developed to be adaptable. This
adaptability is important so that resources can be used by
additional (academic) teacher training institutions in Europe.

With the inclusion of this Good Practices Book, PIETE has
developed six valuable resources that provide inspiration,
guidance, and information related to EE. The final resource
produced by the project, the Good Practices Book aims to
function as a source of inspiration for ITE educators, students,
curriculum developers and EE practitioners. The collection
is a source for all who intend to design equal initiatives,
find training programmes, or identify potential partnership
opportunities.

To ensure the collection featured relevant, impactful, and

diverse initiatives, each case had to meet certain selection

criteria based on the following:

¢ Related to one of the foci of the collection.

¢ Indicates uniqgue and innovative elements in either deliver-
ing EE or in the involvement of target groups.

e Observable impact on target group.

e Replicable structure and approach within different
contexts.

Certain diversity criteria were also applied, including:

e Geographic region.

e Stage of development of the good practice (from new-
born to completed).

¢ Type of education and training (formal/non-formal).

e Embeddedness within the curriculum.

e Format of presentation.

The Good Practices Book has three main foci: a primary focus
on EE initiatives for initial teacher education students at the
university level and a secondary focus on entrepreneurship
education initiatives for practicing teachers and EE initiatives

EE FOR
PRACTICING
TEACHERS

ENTREPRENEURSHIP

ENTREPRENEURSHIP
EDUCATION FOR

in schools. Geographically, the collection is mainly focussed
on European initiatives, however, the PIETE project recog-
nises the development of EE on the global scale, and thus the
search for outstanding initiatives was extended beyond the
borders of Europe.

All cases that were initially proposed by the PIETE consor-
tium underwent evaluation against the selection criteria and
a final score was designated. In addition, an open call for rel-
evant initiatives was issued to complement the cases iden-
tified by the PIETE consortium. After evaluation took place,
data collection began. Using the first pro-active approach,
cases were identified by the PIETE consortium and, as with
the cases identified from the open call, information was gath-
ered through interviews with relevant stakeholders. From
data obtained through these interviews, the reports were
developed. For the second type of pro-active approach was
used, desk research was undertaken to determine relevant
initiatives and reports were generated from the information
gathered.

Due to the careful consideration of the criteria, the final case

A PhD course with the main goal of helping the participants to under-

selection boasts a high level of diversity, with initiatives rang-
ing from competitions and PhD courses to professional devel-
opment programmes. In terms of EE for ITE, the examples
featured here aim to function as inspiration for ITE educa-
tors and pre-service teachers, in particular. The topic of EE
for ITE is unique and novel, and thus the collection has been
complemented by the wide variety of initiatives for practicing
teachers and students. The collection of cases related to both
“EE for practicing teachers” and “EE in schools”, can function
as a resource and motivation for teachers and schools that
are looking improve or start their own educationalentrepre-
neurial offerings. In all three instances, there is inspiration in
terms of content, resources, pedagogies, and structures to
create one’s own teaching plan, as well as examples of poten-
tial barriers that may be faced along the way, and how they
may be overcome.

Despite the general lack of awareness about the benefits
entrepreneurship education brings, the PIETE consortium
believes that this Good Practice Collection will contribute to
the conversation around the topic and serve as an inspiration
for new initiatives to break ground. m
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Entrepreneurship

Education for Initial
Teacher Education

Already in 2012, the European Commission expressed that
before educators can teach their students skills and com-
petences, they need to develop these themselves!. This
is especially true in the case of entrepreneurship, where
these skills and competences are about more than just
theoretical concepts and learning how to start a busi-
ness. Therefore, pre-service teachers must receive their
own entrepreneurial training when undergoing their initial
teacher education. This will equip them with an under-
standing of entrepreneurship, and only then will they
be able to give their students a holistic education that is
relevant and stands them in good stead for entering the
modern world.

Considering true entrepreneurial skills can only be learned
through experiential and active learning, institutions that

provide initial teacher education must recognise the
importance of innovative teaching methods, integrat-
ing entrepreneurship across subjects and non-traditional
learning settings. This means that during their training
pre-service teachers should be taught in the same ways
that they will teach their future students.

Yet, despite the increasing awareness of the value of entre-
preneurship education for pre-service teachers, there is
still much work to be done. In this section of the Good
Practice Collection, we will showcase three initiatives that
focus on entrepreneurship education in initial teacher
education. These cases stand as proof that, although still
a novel concept, there are programmes dedicated to the
education of future teachers to provide them with entre-
preneurial skills.

1European Commission (2012) Rethinking Education: Investing in Skills for Better Socio-economic Outcomes, Strasbourg:

European Centre for the Development of Vocational Training.




Authored by: Laszlo Kinyd and Edit Toth

Entrepreneurship Education for Initial Teacher Education

Entrepreneurship Culture and
Education

A PhD course at the University of Szeged

Country Hungary
Main target group

Format of initiative Course module

Mode of delivery In-person

Funding type Public & Private

History of the initiative

The objective of the Doctoral School of Education at the
University of Szeged is to prepare students for engag-
ing in a wide spectrum of research activities related
to learning and instruction, for applying a plethora of
research methods, and for studying the social, eco-
nomic and historical conditions of schooling. The course
has no previous educational traditions, and the first
time it was organised was in 2020. The PhD course took
place in a total of 15 hours duration, on three occasions
in November and December 2020.

The direct antecedents of the course go back to a Euro-
pean Union funded project carried out in co-opera-
tion with selected primary schools in six countries. It
is important to extend the general approach and the
results achieved in a broader context, too. The interna-
tional students who are learning at the Doctoral School
are properly fit to this purpose. The organiser of the
background project underlines that the general meth-
odology was developed at the E6tvos Lordand University
(ELTE) after which the PhD course was organised by
University of Szeged (USz).

International PhD students in the field of Education Sciences

The main target group of the initiative is the interna-
tional PhD students in the field of Education Sciences.
At the PhD level students/participants are highly moti-
vated to learn and the range of the students’ future
workplaces is wide and may vary from higher education
institutes, universities, research centres, to primary and
secondary schools.

Aims and objectives

The main goal of the course is to help the students to
understand the relationship between entrepreneur-
ial competence, sustainability, and civic education.
By thinking in this framework, they can embed this
approach into any further developmental programme
(i.e. into their everyday teaching practice, subject-
related activities). An additional aim is forming attitudes
based on students' own experiences, prior knowledge
in the field of entrepreneurship education and educa-
tion for sustainability.

Activities and learning outcomes
The programme is an elective seminar course in English
for international PhD students at the Doctoral School

of Education (3x5 hours) in the Autumn 2020/2021
semester. In the Doctoral School the students select
the preferred courses from the elective courses list
first, then sign up for the planned courses. There are
between 8-12 participants in each cycle and individual
and group work are frequently used work forms. Its
realisation is based on analogue (face-to-face) methods
but the course is adaptable to a digital environment as
well.

To achieve these aims, the main content elements cov-

ered in the course include:

e Entrepreneurial culture and their interdisciplinary
connections.

e Social entrepreneurship.

¢ Developing social entrepreneurship competences as
a part of social-emotional education (SEL).

e Teaching and learning with student-orientated strat-
egy, project-oriented- and challenge-based learning.

e Educational models and frameworks of develop-
ing entrepreneurial competencies for all kinds of
schools, teaching-learning forms and in different
subjects.

e Planning and managing learning projects and situ-
ations at different level of education based on the
Youth Start/UKids framework.

The course is based on a usable pedagogical innova-
tion in everyday school practice applying the challenge-
based methodology with existing materials and tools to
develop children’s social-emotional skills.

The students examine the theoretical and practical
basis of entrepreneurship education from different sci-
entific viewpoints. International students analyse the
curriculum of this area in their home country, explain

EE for ITE
Elective

Cyclical

the problems and possibilities for others. A flexible and
transferable interdisciplinary learning programme with
wide methodological tools is discussed for successful
implementation of entrepreneurship competence at
primary and secondary levels of education. Finding a
suitable methodology and adapting it into the school
practice and teacher-training programme of a given
country is also an important part of the course.

Students are encouraged to make a connection
between the acquired knowledge and the educational
traditions of their home country; assess the presented

People behind the initiative

Dr. Mdria Hercz is an associate professor at Edtvos
Lorand University (ELTE), Budapest, Hungary. She
is a lecturer of pedagogy in higher education and a
specialist of educational assessment. Her PhD field
is Educational Sciences (teachers' thinking) and
the theme of her habilitation thesis is the student-
centred assessment in higher education. Maria
also manages groups of researchers and student-
researchers. Maria’s research areas include: (a)
developing teaching methodology in higher educa-

tion, (b) assessment in public and higher education,

(c) teachers', parents’, and students' thinking, (d)
education in schools (children's voice), (e) teach-
ers' wellbeing, and (f) entrepreneurship education.
Maria also works on innovation of teacher training
and practice as a leader of international and local
research groups and is a supervisor of PhD students
in the Doctorate School of Education at the Univer-
sity of Szeged.




Entrepreneurship Education for Initial Teacher Education

teaching tools and create usable materials on their teaching area
by adapting the pedagogical materials (class books, student activity
books, animated videos, mindfulness exercises and non-violent com-
munication exercises).

The main learning outputs produced in the PhD course are:

e Course diaries from each student (documentations and reflections).

¢ Challenge-based project plan (pair- or group work).

e Short essay and presentation about the problems and (hypotheti-
cal) opportunities of entrepreneurship education at schools in their
home country.

Students also receive credits and grades for completing the course.
The grade includes a seminar activity, a power-point presentation and
a compilation of a project plan.

Breaking barriers for impact

On a policy and systematic level, the educators’ methodological and
conceptual freedom allows for the successful implementation of the
initiative. On the other hand, a supportive atmosphere and hosting of
a professional community, as well as a commitment to the topic and
the building a supportive network or community support success on
an organisational and individual level, respectively.

Finally, one of the most important results of the most important
results of the course is sensitisation: the elements of entrepreneurial
competence are incorporated into students’ everyday thinking, they
can apply them in their everyday lives, or they can transfer and extend
them to another project. An interesting observation from the course
was that international students have more positive view of entrepre-
neurship. It was also a fantastic that they think women today should
also do business and be an entrepreneur. This bodes well for the future
of entrepreneurship education, and entrepreneurship in general. m
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Co-ordinator of project/initiative

Websites

Social media or other relevant
online channels

Publications, resources,
course material

Dr. Maria Hercz

UKids Project
More information on UKids project
University of Szeged- Doctoral School of Education

YouTube

Davies, ., Evans, M., Filép, M., Kiwan, D., Peterson, A., Sim, J. B-Y. (eds.). Taking action
for change: Educating for youth civic engagement and activism. York: University of York.


https://pak.elte.hu/Ukids
http://www.youthstart.eu/en/terms/
https://u-szeged.hu/doctoral/education-phd?folderID=20702&folderID=20702&objectParentFolderId=20702
https://www.youtube.com/channel/UCtHz8As0bT5OQuIX6h1fcTw

Authored by: Maciej Mitrega

Entrepreneurship Education for Initial Teacher Education

Entrepreneurship Education
for Teachers
Teachers as students

Country Poland
Main target group

Format of initiative Course

Mode of delivery In-person

Funding type Public and private

History of the initiative

Founded in 1937, the University of Economics in Kato-
wice is public university based in Katowice, Poland. The
university is the biggest and oldest business school in
the region and considered one of the top universities in
Poland. The university hosts studies at Bachelor, Mas-
ter, Doctoral and Post-diploma levels in four of studies
field: Finance, Economics, Informatics and Communica-
tion and Management.

As a local activist, University of Economics in Katowice’s
Barttomiej Gabrys often visits schools where he organ-
ises entrepreneurship education-related workshops for
students and teachers. Through this, Barttomiej real-
ised that many entrepreneurship education teachers
only offer very theoretical knowledge to their students
about entrepreneurship, such as how to set up one’s
own company. However, they did not teach the process
of developing a business idea, identifying market niches
or how to look for information in today’s volatile busi-
ness environment. These led Barttomiej to try to meet
the needs of teachers who wanted to teach entrepre-
neurship education in a modern way.

Teachers in postgraduate studies

Barttfomiej and Professor Wojciech Dyduch, the for-
mer vice-Rector of the university, who also saw a need
to treat entrepreneurship as a broader concept than
just narrowly viewing it as regulations for managing a
company. Professor Dyduch had the idea of preparing
a cutting-edge postgraduate studies programme that
would treat entrepreneurship education teaching in a
complex way. Professor Dyduch also invited other four
universities from various regions of Poland to build a
consortium, and the project became big and attractive
enough for National Bank of Poland to co-finance it.

Thus, the Entrepreneurship Education for Teachers pro-
gramme was developed, with the studies co-financed
by the National Bank of Poland. The main target group
included in-service teachers and passive teachers who
were not working at that time, provided they have
master’s degrees in any subject. The was an enormous
effort to make teachers aware of the studies, through
personalised invitation letters which were sent to all
schools in the Silesian voivodeship and the heads of
those schools. Barttomiej also made people aware of
the initiative during various conference speeches and

other initiatives he participated in. Apart from aware-
ness raising, Professor Dyduch was able to source
additional financing, thus, teachers paid only around
one-sixth of the typical tuition fee that postgraduate
students pay for the programme. Classes were also
organised over weekends so that it did not interfere
with teachers’ school activities.

Aims and objectives

The main goal of the initiative was to prepare partici-
pating teachers to teach entrepreneurship education
in a practical way and allow them to show their stu-
dents how to become a proactive member of society.
The aim was also to equip teachers with the tools to
teach students how to actively look for information and
resources, organise their time effectively, come up with
interesting business ideas, and make those ideas work
in practice. Activities were performed in person and
included group and individual work.

Activities and learning outcomes

Teachers are given chance to understand what entre-
preneurship is, to develop entrepreneurship-related
skills and ways of fostering these skills among their stu-
dents. The teachers were not only offered interesting
courses and meetings with experts on the subject, but
were also able to download all the presentations, which
were made freely available to be used as teaching aids.

The main content elements covered were entrepre-
neurship-related content and teaching methodology-
related content. All the different types of classes had
defined practical teaching efforts and learning out-
comes which had to be met; for instance, after a class
related to preparing business plans, participants had
to prepare a business plan. Thus, participants learnt

EE for ITE

Curricular

Cyclical

practical skills which could later help them become bet-
ter entrepreneurship education teachers. At the end
of the programme participants defended their theses
and took the final examination during which they were
asked to discuss entrepreneurship-related questions
concerning the classes they participated in, their teach-
ing internship and their theses. Also, after each class,

the participants had a task to do, which was often a

practical task.

The courses proposed as part of Entrepreneurship Edu-

cation for Teachers postgraduate studies are presented

below:

¢ Classes which were conducted in an interactive way
and the issues addressed were carefully selected on
the basis of a needs analysis.

e Workshops which made it possible for students to
see how certain mechanisms or teaching techniques
work in practice.

e Lectures in their classic form were kept to a mini-
mum, but those lectures that were delivered, were
done so by individuals who were able to share

People behind the initiative

Barttfomiej Gabrys is the head of the programme,
Entrepreneurship Education for Teachers, at the Uni-
versity of Economics in Katowice. Barttomiej is not
only an academic teacher, but also a local commu-
nity activist who shares entrepreneurship-related
knowledge with students and teachers in the Sile-
sian region. He identified the gaps in good educa-
tional offers aiming at teachers who would like to

teach entrepreneurship education.




Entrepreneurship Education for Initial Teacher Education

know-how with the students in the mechanisms of
economy, the needs of young people with relation
to entrepreneurship-related knowledge and modern
methods of entrepreneurship education teaching.

e A diploma seminar where participants were given
the opportunity to do their own research in entre-
preneurship education-related areas. Their diploma
works were double reviewed, so high quality docu-
ments could be shared amongst the participants and
thus interesting material that could be used during
their own teaching was developed.

e Teaching internships where students had to prac-
tice teaching entrepreneurship education at schools
and the aim was not only to practice teaching, but
also to see if their newly-gained knowledge could
be used to teach entrepreneurship education in an
improved, more practical way.

Breaking barriers for impact

There were three main challenges that the organisers
had to face before launching the studies. The first bar-
rier related to financing — the organisers were aware
that target students may not have been able to pay
the tuition fee as teachers in Poland often are under-
paid and even paying the fee for cheapest postgradu-
ate studies may be a challenge for them. Thus, exter-
nal financial sources had to be located. This challenge
was overcome after securing funding from the National
Bank of Poland.

The next barrier concerned getting to the right target
group. The organisers assumed that many teachers may
not even look for postgraduate education opportunities
due to their financial condition. What is more, in order
to participate in the programme of the National Bank of
Poland, organisers had to recruit around 50 students.
Therefore, the study offer was presented during various
conferences for teachers and, personalised invitations
were sent to all public schools and their heads in Sile-
sian voivodeship.

Lastly, only one cycle of the programme was co-
financed, as the regulations concerning support for
such initiatives by the National Bank of Poland changed
and the studies were offered a higher price. Thus, the

programme could not be afforded by teachers and fur-
ther iterations of the programme were not undertaken.
The organisers hope to continue the programme in the
future.

The determination and vision of the main organiser
who came up with the study idea, prepared programme
and selected the best teachers were the main support-
ing factors that helped overcome many obstacles. The
help of Professor Dyduch in finding external financial
support and in building consortium with other Polish
universities, was a large supporting factor. The com-
mitment of National Bank of Poland which not only
co-financed the initiative, but also, due to its recognis-
ability, encouraged students to enrol and businesspeo-
ple to contribute as presenters of the course. In the
organisation of the programme, the huge financial sup-
port of the National Bank of Poland and the expertise of
University of Economics in Katowice in managing such
initiatives, gave students many additional incentives.
For instance, administrative support during and after
classes.

The graduated participants still work as teachers and
despite the recent crisis they did not lose their jobs.
Some graduated participants became social activists
inspiring other teachers, students and other underpaid
groups to develop themselves. Many Polish teachers
need to teach more than one subject at more than one
school to support themselves financially. Taking into
consideration the economic situation of some teachers
in Poland it was great opportunity for the teachers par-
ticipating. The Entrepreneurship Education for Teach-
ers postgraduate programme created opportunities
for extra sources of income and better job security as
participants could teach entrepreneurship education as
another subject. Students also benefit from the empha-
sis on practical entrepreneurial skills in the classroom.
As for the University of Economics in Katowice, the co-
operation with National Bank of Poland and the success
of the programme added to its prestige. m

Image credits: Barttomiej Gabrys
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Co-ordinator of project/initiative Dr. Barttomiej Gabrys

Website Barttomiej Gabrys @ Katowice University of Economics



https://www.ue.katowice.pl/pracownicy/kolegium-zarzadzania/katedra-przedsiebiorczosci/bartlomiej-j-gabrys.html
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Entrepreneurship Education for Initial Teacher Education

EIPTE

Entrepreneurship in initial primary
teacher education

Country Europe-wide

Teacher trainers and pre-service teachers at Higher education

Main target group institutions

Format of initiative Erasmus+ project

Mode of delivery Online and in-person

Funding type Public

History of the initiative

Entrepreneurship in Initial Primary Teacher Education
(EIPTE), is a strategic partnership between eight Euro-
pean institutions: six higher education institutions, one
science centre and a foundation. The project is funded
as part of the Erasmus+ Programme of the European
Union and carried out in co-operation with the German
Academic Exchange Service (DAAD). The overall objec-
tive of EIPTE is to encourage higher education institu-
tions to implement entrepreneurship education and/or
enhance the quality of entrepreneurship education in
their initial primary teacher education.

EIPTE is based on the following definition of entrepre-
neurship education: “Entrepreneurship is when you act
upon opportunities and ideas and transform them into
value for others. The value that is created can be finan-
cial, cultural, or social”. Therefore, the main outcome
of the project is a toolbox for initial primary teacher
education within higher education institutions. The
toolbox has been translated into a number of languages
and consists of both national and European learning
resources. The toolbox is complemented by the new
materials developed during the project lifetime. Fur-

resources, aim to improve or implement entrepreneur-
ship education in initial primary teacher education at
various levels.

Activities and learning outcomes

Numerous outputs were produced and made freely
available on the EIPTE website. These outputs included
the Toolbox for Entrepreneurship in Initial Primary
Teacher Education, consisting of learning activities that
can be applied and adapted for different institutional
requirements. The toolbox addresses background
analysis, programme development and evaluation, fol-
lowed by entrepreneurship education management
and learning activities. Tools are categorised as meth-
odology, educators’ book, workbook, resources plat-
form, sets of activities, training courses and research
papers. Furthermore, within the toolbox there are: a
self-evaluation tool which allows in-service primary
school teachers to evaluate their entrepreneurship
competences, profiles of universities which are expe-
rienced in entrepreneurship education in ITE and use-
ful multimedia materials. Guidelines for the use of the
toolbox are provided to aid in the adaptation of tools to
the individual context.

Co-ordinator of project/initiative

Taking a practical approach, each partner country
arranged one Intensive Programme week for ITE stu-
dents. Each partner’s event had a different theme. An
example of such a theme, the learning outcomes of the
event in Roskilde, Denmark were as follows:

e Having theoretical knowledge on entrepreneurship
in a pedagogical context.

e Be able to develop, design, practise and evaluate
cycles of lessons that involve entrepreneurship.

e Be able to support and integrate entrepreneurial
competences in their daily teaching practise ena-
bling a dual focus (curriculum and entrepreneurship
education) through didactical thinking and reflected
methodology.

e Will be able to think critically and reflect on teaching
practise in regard to entrepreneurship.

While at the event in Vilnius, Lithuania students
learned about creativity, innovation, financial literacy,
sustainable development and social responsibility,
communication.

Another output of EIPTE is an entrepreneurship educa-
tion framework for higher education institutions with
initial primary teacher education. The framework looks
into existing entrepreneurship education practices
and what is required for their implementation in pri-
mary school ITE. The framework further defines what
entrepreneurship education knowledge and skills are
required for education students.

In closing, the EIPTE project has produced a number
of useful resources for both teacher trainers and pre-
service teachers at higher education institutions. m
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Mini case

Anna Holstein and Arantza Arruti

Image credits: EIPTE

Publications, resources What can an Entrepreneurship Education Ecosystem for Initial Primary Teacher Education

ther intellectual outputs, consisting of nine additional .
look like?- Access here
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Practicing Teachers

As awareness grows around the importance of entrepreneur-
ship education for young people and the benefits of being
taught skills by educators that have those skills themselves,
practicing teachers have also looked to grow their own entre-
preneurship skillsets.

For those that are already qualified teachers, professional
development offerings can build on the entrepreneurial
knowledge and skills that they currently possess, as well as
provide them with new ideas, competences and understand-
ing. School managers and leaders are often facilitators in
affording teachers the opportunities to develop their entre-
preneurship skills. Ensuring teachers are provided with time
and resources to take part in further learning and encour-

aging and rewarding the use of entrepreneurial teaching
methods and learning plans can go a long way.

In this section we highlight those initiatives dedicated to
practicing teachers’ professional development of entre-
preneurship skills. The initiatives vary from university-
designed courses for teachers to recognition through
awards. Considering the shortage of offerings for pre-ser-
vice teachers, these are important initiatives that expose
participants to new concepts, teaching methods and skills.
Thus, practicing teachers will be able to effectively pass
their newfound entrepreneurial skills and knowledge onto
their students.
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Entrepreneurial Tools and Competencies
for Teachers and their Students

Outside formal system

Teaching the teacher

Country Europe-wide
Main target group

Format of initiative Course

Mode of delivery

Funding type Private

History of the initiative

The Europass Teacher Academy is the largest provider
of Erasmus+ KA1 Teacher Training courses in Europe.
The Academy currently has a number of permanent
locations across Europe, including Cluj-Napoca, Ber-
lin, Tenerife and Florence, and roughly 50 collabora-
tors and over 25 courses starting each month. More
than 20 000 teachers, administrators and support staff
have been trained by the Academy over the last 10
years. Throughout the courses, participants are able
to expand their networks and potentially start up new
projects. Courses provided by the academy are geared
toward innovation, well-being and the arts, with a focus
on 21st century skills.

The Academy originally worked with teachers as a
means of disseminating European partnership project
results, and exchanging creative and innovative teach-
ing methods. Hereafter, the idea of offering the results
of their projects as courses for teachers was taken
up. Today, many teachers with Erasmus grants, espe-
cially primary and secondary teachers, take part in the
courses that are offered.

Practicing teachers

Online and in-person

Focussed on continued professional development, the
Academy looks to support modern teachers, as they
face unprecedented challenges, but also opportunities.
The courses that the Academy provides aims to help
keep teachers up-to-date, adaptable, and motivated.
Entrepreneurial skills are more relevant today than ever
before, and thus these skills are essential for teachers
to have themselves before they can teach them to
their students. Initially it was difficult to find teachers
that were interested in a course with entrepreneurship
as the focus, so it was offered as a course related to
technology for entrepreneurship. This course was later
amended and a course on entrepreneurship itself was
created: Entrepreneurial Tools and Competencies for
Teachers and their Students.

The main target group of the course is teachers and
school staff at varying levels. However, it is mostly pri-
mary and secondary school teachers, as well as teacher
trainers, headteachers, principals and school managers.

Aims and objectives
The main foci of the Entrepreneurial Tools and Compe-

tencies for Teachers and their Students course are the
development of entrepreneurial skills for teachers, as
well as equipping teachers with knowledge and tools
to develop their students’ entrepreneurial skills. With
these skills that teachers will learn and impart, students
will be better prepared for the future. The course puts
emphasis on developing teachers’ entrepreneurial skills
and empowers them with methods and tools to give
this knowledge further to their students.

Activities and learning outcomes

Participants attend a one-week intensive course which
is made up of lectures, workshops and project presen-
tations. The course is organised monthly and can be
given both online and in person and currently a blended
learning approach is being implemented and tested. It
is possible for schools to have the Academy provide
courses to their staff members on the topic of entre-
preneurship, and tailor-made courses can be arranged.
Learning methods include project-based learning and
cross-curricular activities.

The course is very practical and when held in person,
participants travel to one of the cities hosting the
course and meet with other participants. The creation
of networks amongst the participants is encouraged.
At the end of the course, to gauge the progress of the
participants, feedback and discussion is facilitated. A
flipped classroom approach is also being taken, where
participants study the course material before class
so that class time can be used for practical work and
meaningful discussion. The course aims to inform par-
ticipants in:

e The characteristics of successful entrepreneurs.

e Techniques, tips and methods to increase the

entrepreneurial skills of their students.

Cyclical

e Project-based learning and how to apply it to their
classes to develop the entrepreneurial skills of
students.

e (Creating a basic business plan.

e Different tools to build a brand and promote a
project.

e Budgeting for a business/project and ways of start-
ing it up and attract funds to boost it.

Participants leave the course with a certificate of
attendance, and new materials and methods that can
be implemented in their classrooms. Students that are
taught by the teachers participating in the course will
benefit from the increased knowledge and skills that
the teachers will gain. After completion of the course,
it is hoped that the teachers encourage and influence
their students to adopt an entrepreneurial mindset and
outlook.

Breaking barriers for impact

The main barrier to participation in the course is that
teachers may not see the value in entrepreneurship
education and not be able to fit it into their strict cur-
ricula. Therefore, they do not take part in the course.

People behind the initiative

David Baroni is the European Project Manager and
Managing Director of Europass Teacher Academy.
David has worked both in American colleges and
language schools in the past, and he is also a school

consultant for European projects and an expert in

Erasmus programmes.
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However, to overcome this barrier, school management person-
nel that are proactive in entrepreneurship education often support
teachers in their professional development around the subject. These
schools also give teachers the space to enhance their curricula with
entrepreneurial subjects. On a political level, when entrepreneurship
education is given priority, this encourages teachers to learn these
entrepreneurial skills themselves and teach them in the classroom

as well. When entrepreneurship education is prioritised, anywhere
from regional to international levels, teachers may receive grants from
institutions, like the European Commission for example, to take part

in such courses, which support the further development of initiatives
that teach these skills.

Looking to the future, it is important that entrepreneurship be given
more priority at a political level so that teachers will include it in their
skillsets. More funding for schools and teachers would be beneficial to
encourage the uptake of entrepreneurial skills. m
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Co-ordinator of project/initiative David Baroni

Course Information

Websites
Teacher Academ

Social media or other relevant Facebook
online channels LinkedIn



https://www.teacheracademy.eu/course/entrepreneurship-for-teachers/ 
https://www.teacheracademy.eu/
https://www.facebook.com/europassteacheracademy/
https://www.linkedin.com/company/teacheracademy/ 
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“And the winner is...’
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Entrepreneurship
Educator of the Year

Country Austria
Main target group

Format of initiative Competition

Mode of delivery In-person

Funding type Public and private

History of the initiative

The “Educator of the year”-award annually certifies the
performance of teachers in the realm of Entrepreneur-
ship Education (EE). This internationally rather unique
award focuses on innovate teaching-arrangements, eli-
gible methods to promote EE as well as on the personal
engagement of the teacher.

The idea for the award emerged at the “Next Genera-
tion Competition”, a yearly competition of business
ideas for pupils between 15 to 19 years, organized by
IFTE. Here, the question came up, why it should be only
the pupils being promoted — what about the teachers
in the background? Thus, the awards idea was born and
then became realised by Johannes Lindner in co-ordi-
nation with the Ministry of Education. In the meantime,
further stakeholders could have been gained to serve
as sponsors.

The nominations for the award are given by regional
e.e.si. co-ordinators, who are responsible for co-ordi-
nating the EE-activities in their federal state (mainly at
the secondary level in vocational education) and have
a very good overview of what happens in their region.

Practicing teachers

The idea is that people from all nine federal states
should have the potential of being nominated.

The award is presented at two occasions, that is at the
Festival of Ideas and the Entrepreneurship Summit.
Usually, the Minister of Education presents the award,
which again is a special honour and emphasises the
events significance. The awards should raise awareness
beyond the school level, thus regional and national
media coverage is critical.

Main target groups for nominations are teachers at the
primary and secondary level. Another group of possible
winners are stakeholders who are generally engaged in
EE, such as business coaches.

Activities

The award honours the role of teachers as key multi-
pliers for strengthening the entrepreneurial spirit of
children and young people in the school environment.
Since there exist already a number of initiatives, com-
petitions and awards for pupils, teachers should be
acknowledged as well. Apart from appreciating their

commitment, the award ceremony also presents their
ideas and projects to the public. The areas in which the
winners are active are as follows:

e learning occasions: The first area of activities are

learning activities and learning processes with chil-
dren andyoung people. Here, especially those teach-
ers are awarded, whose classes and pupils achieve a
gold medal at the Next Generation Competition or at
Euro-Skills (a competition in vocational education).
e QOrganisational work: A second area of activities

refers to organisational work at the school level and
to developing a school concept in the area of EE.
However, it is not enough to promote already exist-
ing school concepts, but to create innovative priori-
ties. For example, one school received an award for
organising a one-day-per-week free time, in which
pupils can choose specific areas of learning in order
to further develop certain strengths and potentials.
For this purpose, the normal regular lessons were
shortened by 5 minutes, which created an additional
day per week. Besides school actors, also other
stakeholders could be recognised in this area, if they
organise festivals or develop innovative offerings
which have been integrated into the school system.
e Teachers as multipliers: The third area is teacher

training and continuing development. Nominees —
either teachers or stakeholders — are awarded for
inspiring contributions and innovative settings.

Most of the awarded activities are in secondary educa-
tion because in this level EE has already been systemati-
callyimplemented. Meanwhile, there are also a number
of awards in primary education, mostly running under
categories like "self-efficacy" or "empowering every
child" and following the tradition of emancipatory EE-
approaches. There are also extracurricular activities
being honoured, such as an approach in which models
of self-assessment and peer-assessment are developed

EE for practicing teachers

Outside formal system

Cyclical

for the evaluation of key competencies of lifelong learn-
ing, including entrepreneurship competences (this case
example was done by a group of teachers on their own
initiative, without being linked to any teaching subject).
The award is mainly a symbolic certification and
includes no money. Winners normally receive a voucher
for a breakfast for two, which symbolically should stress
the significance of close relationships, partnerships or
friendships, who often suffer from the intense work-
load of the awarded persons in terms of less quality
time together.

Breaking barriers for impact

There are two main challenges related to each other:
awareness and attention. One challenge is to raise
awareness for the topic, which should be sharpened
by the award. In Austria, not all federal states are com-
mitted to the same extent to EE, some are still “far
away”. Thus, EE could be much more promoted by
school boards (in Austria “education directorates”). In
Vienna, for example, there is currently a school-board-
leader who has taught EE himself and thus knows how

People behind the initiative

Johannes Lindner is Head of the Department and
Centre for Entrepreneurship Education and Value-
Based Business Didactics at KPH Vienna/Krems. He
is the Founder and Director of the e.e.si. network
and of the Initiative for Teaching Entrepreneurship
(IFTE), which initiated the Entrepreneurship Educa-

tor of the Year award. IFTE is mainly active in initial

teacher education and supports EE for teacher train-
ing by organising events, workshops, seminars and
summer schools.
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to promote it. The other challenge is media attention. It
would be beneficial if teachers, pupils, parents, princi-
pals and other stakeholders could read about the award
or other EE-activities in the newspaper. Unfortunately
there are reservations on the part of most media repre-
sentatives for competitions and festivals from the edu-
cation sector. "I know some editors-in-chief really well,"
says Lindner, "and when | say to them, 'Well, wouldn't
that be a nice story for you?' they say, 'Education issues
are politics- and we only do critical reporting here. Any-
thing, that is positive reporting in that area, is paid for.
If you can pay for it, | will be happy to put you in touch
with the marketing department, and then we will do
it”" So, education has a tough standing in that regard
and gets less media attention than other topics such
as sports.

In overcoming these challenges, important support-
ing actors for promoting the award are (next to school
boards) the directors at the schools. They are usually
present at the ceremony, thus demonstrating their
support. In addition, most of them proudly commu-
nicate the award to the outside world, for example in
the directors' association. More ambivalent than in the
case of the directors might be the commitment of the
colleges of the awarded teachers. There is sometimes
a peculiar form of jealousy among teachers. "At some
schools not at all, but at others very much so," says
Lindner. "l can imagine that some teachers do not want
to make a big deal about it at their own school, because
they are afraid that they won't get good feedback." At
other sites, in turn, the whole school celebrates a party.
One can only wish that something like this happens
more often in the spirit of celebration culture. Because
it’s the celebration culture, as Lindner says, which "cer-
tainly still has room for improvement" — particularly
among teachers.

What are the main impacts of the award? One immedi-
ate impact concerns the schools whose teachers win
the award and thus can consider it as an important con-
firmation of their activities and orientation. Another —
rather general — impact refers to the image of teachers.
Positive examples of activities and personalities con-
guer the conventional stereotypes and thus can change
the often weak public image of teachers.

Among those awards that have made a particularly sus-
taining impression, Lindner cites two examples: One is
a teacher who, when presented the award, admitted
how sceptical she was in the very beginning, and thus
said: "Well, when it started at our school with entrepre-
neurship, | didn't know what to do with it at all. | just
thought, another new thing, and anyway — do we really
need this?" But over time she saw how the pupils grew
and suddenly — teaching became much easier!

Another example is a teacher who had made it clear
from the beginning that she was "unionised through
and through" (in terms of commitment to the labour
union), but gradually learned how in EE both sides,
employer and employee, "got together" really well. The
teacher in this case had only four more years until her
retirement — thus it was a real push that allowed her
to experience something completely new and exciting.

What, in the end, are the awards’ potentials for the
future? According to Lindner, the award is a symbol
for the need of more celebration culture in education,
especially among teachers. The role model therefor
could be sports, where it is always honoured when a
person works continuously on something and then
perhaps even achieves success. Although without suc-
cess, the engagement needs appraisal and recognition,
because, in the end, the development of our person-
ality depends on it. Finally, the award also symbolizes
a locomotive function, because the next generation of
pupils (and teachers) may then hopefully say, "Well,
what they can do, we can do too!". m
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Co-ordinator of project/initiative

Websites

Professor Johannes Lindner

IFTE

Image credits: IFTE
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Country Europe-wide
Main target group
Format of initiative

Erasmus+ project

Mode of delivery Online

Funding type Public

History of the initiative

The EntreCompEdu project is facilitated by a consor-
tium of non-profit associations, schools networks,
higher education institutions, businesses and an EU
business network. Partners in the consortium include
the University of Wales Trinity Saint David, Bantani Edu-
cation, Go Antwerpen, Innogate to Europe, LUT Univer-
sity, MateraHub, Me Analytics, NCDIEL, and European
Business Summit. A partnership with the University of
Valparaiso in Chile has seen the programme already
expanded to more countries across South America and
the Caribbean. EntreComp€Edu is co-funded by the Eras-
mus+ Programme of the European Union. The project
was developed as a complement to the European Com-
mission’s Entrepreneurship Competence Framework,
EntreComp.

EntreCompEdu aims to support teachers to develop
the knowledge, skills and confidence to develop the
EntreComp competences through their own teaching.
The project targets practicing teachers in its aim to
“inform and transform teaching in the field of entre-
preneurial education.” The consortium saw the need to
reduce the discrepancies between the skills that educa-
tion systems were delivering in schools and the require-
ments of society. Furthermore, certain important skills,
such as those obtained through entrepreneurial learn-

In-practice teachers

ing are oftentimes considered less important than
other subjects, despite fostering engagement, citizen-
ship, social cohesion and employability.

To support teachers in their endeavours, EntreCom-
pEdu provides a collection of training modules. Through
its educational offerings, EntreCompEdu aspires to
offer all primary and secondary school teachers, as well
as vocational teachers, a valuable resource for foster-
ing an entrepreneurial mindset. EntreCompEdu aims to
empower teachers to use their skills in new ways and
take advantage of their strengths to improve the school
curriculum to the benefit of students. The consortium
looks to influence policy and practice with regards to
the professionalisation of teachers and school manage-
ment and develop the capacity of teachers to deliver
entrepreneurial competences through their teaching.
EntreCompEdu was created based around six broad
areas of competence, with reference to best pedagogi-
cal practices both in general and in entrepreneurship:
¢ Professional knowledge and understanding of entre-
preneurial education.
e Planning and organising entrepreneurial education.
e Teaching and training for entrepreneurial education.
Assessment for entrepreneurial education.
e Professional learning and development.

Co-ordinator of project/initiative

Activities and learning outcomes

EntreCompEdu’s training modules include practical
ideas and suggestions for teachers. The modules are
free to be accessed online, so that teachers can have
accessible resources to develop their entrepreneurial
education skills. The modules are currently available in
English, Spanish, Macedonian, Welsh, Italian, Dutch and
Finnish. Teachers will learn through practical teaching
activities in real-life situations, creating an empowering
learning environment, and encouraging self-awareness.
The course is tailored to each participating teacher, as
the self-assessment tool determines the teacher’s cur-
rent entrepreneurship teaching skills and identifies
areas for improvement. At the end of the course par-
ticipating teachers are awarded a certificate and a digi-
tal badge which recognises them as an EntreCompEdu
Teacher Pioneer.

The six pedagogical principles underpin the EntreCom-
pEdu programme and guide teachers in their practice
and encouraging learners to:

e Think creatively through asking questions, being
adaptable to different ideas and solutions and using
observational techniques, such as “slow looking”,
which can help learners spot opportunities.

e Look to the real-world for inspiration through seek-
ing out opportunities to add value and to develop
and apply entrepreneurial competences. When
learners explore authentic problems, they are likely
to work harder and engage in deeper thinking.

Website EntreCompEdu

Social media or other relevant YouTube

online channels Facebook
Twitter

Mini case

¢ Promote collaboration with a clear purpose both in
and beyond the classroom.

e Create something of value for others, where the
value does not have to be financial.

e Stimulate ongoing reflection about success and lack
thereof, as well as flexible thinking and learning
from experience. Teachers can also model reflection
by thinking aloud and being open about their own
learning experiences.

¢ Make entrepreneurial learning visible through devel-
oping clear learning goals, but also being open to the
unexpected.

Further outputs of EntreCompEdu include the Profes-
sional Skills Framework which details how teachers can
make their teaching more entrepreneurial and innova-
tive. The framework touches on teachers’ professional
knowledge and understanding of entrepreneurial edu-
cation, planning, teaching and training, assessment and

professional learning. m

Kathryn Penaluna, Elin McMallum
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Entrepreneurship

Education in Schools

More and more, entrepreneurship education is being recog-

nised as a valuable tool to educate children and young people.
School pupils of today require skills that can prepare them for
future multi-disciplinary societal challenges. Through entre-
preneurship education, pupils can learn how to face these
challenges creatively and effectively. Beyond just having
“business sense” the entrepreneurially-minded student will
be able to contribute as a dynamic and valuable member of
society. For this reason, programmes that foster and facilitate
entrepreneurial skills in pupils are becoming more common
across Europe and the globe.

Although more common than entrepreneurship education
for pre-service and practicing teachers, many programmes
teaching entrepreneurial competences to pupils remain
too narrow in their view of the topic. Therefore, in this sec-
tion we introduce a selection of initiatives that go beyond
just teaching pupils about starting a business. The selec-
tion displays the diversity of programmes and events that
are available as well as innovative teaching methods that
are used. The collection of initiatives for entrepreneurship
in schools can hopefully inspire initiatives for pre-service
and practicing teachers too, so that pupils be taught by
example.
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Entrepreneurship Academy
Boosting entrepreneurship-related
skills

Country Poland
Main target group
Format of initiative Various

Mode of delivery

Funding type Public

History of the initiative

The initiative was at first launched in school year 2019-
20 and one full cycle of workshops was organised. The
idea for Entrepreneurship Academy emerged from pre-
vious initiatives co-ordinated by Mr Dawid Szczepank-
iewicz and Jasto Business Association and co-financed
by the National Bank of Poland. These include the
Youngsters and Entrepreneurship initiative (Mtodziez i
Przedsiebiorczosc¢), which was first established in 2017
as a response to the exodus of young people from the
area of Jasto to bigger cities in Poland or abroad. Local
entrepreneurs realised there was a drain of young peo-
ple who could potentially work at local businesses or
factories, but they preferred to leave the city instead.
Although the entrepreneurs were aware of the pro-
cess, they had no idea how to stop it and they were
not able to establish effective collaboration with local
schools who had different visions concerning future of
the young people.

For that reason, and as a response to those needs
presented, Jasto Business Association launched the
Youngsters and Entrepreneurship initiative for primary
school students, with special engagement of Dawid,

Online and in-person

Secondary school students

and financial help from the National Bank of Poland (as
part of their Economic Education programme) and the
City of Jasto. The initiative comprised entrepreneur-
ship-related workshops (elements of public relations
and economics, legal aspects of managing companies,
entrepreneurship education), visits at local companies
and factories, visits to the National Bank of Poland, to
the Kopernik Science Centre in Warsaw and to Polish
parliament (Sejm RP). What is more, a competition con-
cerning interesting business ideas was organised and
students were involved in Oxford debates during which
they discussed current situation of young people in
the local business market. When the youngsters were
graduating from local primary schools they were asking
for the continuation of the initiative and that gave rise
to Entrepreneurship Academy which targets secondary
school students.

Organisers of the Entrepreneurship Academy were also
organisers of previous entrepreneurship-oriented ini-
tiatives whose participants wanted to further develop
entrepreneurship-related skills. Previous initiatives
were aimed at primary school students; when those
students graduated and started secondary school, they

would ask about similar initiatives and they willingly
enrolled to Entrepreneurship Academy. Furthermore,
the school that organisers of the initiative co-operated
with made other students aware of the possibility of
enrolment.

Entrepreneurship Academy actively seeks out syner-
gies with local administration and local companies to
discuss aspects that need to be elaborated on during
workshops, they identify current gaps in the job mar-
ket and opportunities for development in general. Local
entrepreneurs, teachers, local administration and the
local community in general are stakeholders in the
initiative, as they strongly benefit from the economic
development of young inhabitants. Even at the level of
secondary school, many students tend to move to big-
ger cities, even though Jasto offers nice opportunities
for secondary education and therefore it is extremely
important to encourage students to stay there.

Entrepreneurship Academy operates in a local envi-
ronment that is favourable for the implementation of
activities fostering entrepreneurship-related develop-
ment of young people. Local entrepreneurs, schools
and local authorities see a need for educating students
in order to meet the challenges of the contemporary
job market, especially in the area (district) of Jasto in
order to show young people that it is possible to stay
there for life and still find a business niche to fill.

Aims and objectives

The goals of the Entrepreneurship Academy are con-
nected with development of entrepreneurship-related
skills and competencies among secondary school stu-
dents. Students are given chance to develop entrepre-
neurship-related skills and to learn how to set up one’s
own business. Activities involve group and individual

EE in schools

Extra-curricular

Singular

work in person.
Activities and learning outcomes
Participants are given opportunity to talk to various
businesspeople and they can design individual develop-
ment pathway. They talk to the consultants about busi-
ness ideas, career development, etc. There were also
workshops offered in order to show participants how
business works, how to be entrepreneurial and what
possibilities of development they had in their local
area. Methods of learning include discussions, brain-
storming, workshops, case studies, individual meetings
and consultancy. These are delivered through the fol-
lowing activities:

e Workshops in the area of entrepreneurship (on the
personal and professional level), public relations,
economics and finances and legal aspects of busi-
ness that helped students understand basic econ-
omy-related mechanisms.

e Visits at local companies in order to understand how
work is organised at given sectors, what the needs of
local businesses are and which areas of expertise are
being looked for. This, in turn, gave them the chance
to choose their future profession in accordance

People behind the initiative

Dawid Szczepankiewicz is the Co-ordinator of Jasto
Business Association educational projects. Since 2010,
he has been associated with non-governmental organi-
sations and volunteering. Dawid is the creator of many
educational projects aimed at increasing the level
of civic and legal awareness of the society, as well as

teaching children and young people personal and pro-

fessional entrepreneurship.
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with the needs of the local job market and this way
strengthen their chances of getting a good job after
graduating from school or, later, from university.

e Visits at National Bank of Poland where students
learn about the history of money and Polish mone-
tary system, the functioning of the Central Bank and
they were instructed on how to check the authentic-
ity of banknotes in general circulation.

e Meetings with local entrepreneurs once a month,
where students have an opportunity to meet a local
entrepreneur who told them about the specificity
of his/her work, the specificity of a given business
sector and challenges and opportunities associated
with it. Students could ask questions and they had
the opportunity to learn more about local businesses
and find niches which they could fill in the future,
after graduation. They also could get feedback con-
cerning their business ideas and their future profes-
sional development plans.

o \Visits at universities in Rzeszéw, which is the closest
university city and the most popular target of inhab-
itants of Jasto and its area who want to study at
university: students visited two universities located
in Rzeszéw (University of Rzeszéw and Technical
University of Rzeszow) to see the potential of local
higher education institutions, to visit their career
offices and to learn about current educational offers
of those universities.

e Open Space Debate, an open debate of students,
teachers, school management, local government
and entrepreneurs concerning the local business and
labour market from the perspective of the youth.
Students participating in the project will moder-
ate the debate. Due to the COVID-19 pandemic the
debate could not be organised, but it will be organ-
ised after the pandemic.

Breaking barriers for impact

The barriers that initially made the collaboration diffi-
cult were the lack of understanding and communication
between teachers and entrepreneurs as they blamed
each other for the brain drain in the city. As well as the
lack of ideas of what to do to get young people stay to
in their hometown and boost its economy.

Initially some teachers showed resistance to make it
possible for business trainers to use their lesson time
to carry out workshops and organise meetings with
entrepreneurs. The problem was solved in such a way
that some workshops were offered as part of certain
school subjects and others during students’ free time
(e.g. Saturdays).

Other barriers included too many extra-curricular activ-
ities available for students and, as a result, students and
their parents were at a loss which activity is really valu-
able and competence-building. At times of widespread
digitalisation and mobility of information and data, con-
temporary students who do not know any other reality,
think that all opportunities surrounding them will be
available forever. This meant extra effort of the Entre-
preneurship Academy organisers to recruit students at
the initial stage. The initiative was also co-financed by
the National Bank of Poland when it started, but now
Entrepreneurship Academy is currently not receiving
any funding as it was financed only for one year (2019-
20). The initiative is suspended for now (also because
of the pandemic), but there are plans to launch it once
again.

These barriers were overcome by the determination of
the initiator of the project and by consensus reached
by school and business environments. The engage-
ment of the organisers (Jasto Business Association)
and especially Dawid, who came up with the idea of
the project, found schools and teachers open for such
co-operation and the quality of workshops made stu-
dents motivated and interested. The openness of some
school authorities and local entrepreneurs who inte-
grated their knowledge and efforts made it possible to
create the idea of Entrepreneurship Academy. Further-
more, the joint vision of local entrepreneurs, organ-
isers and school authorities that was a result of long
talks and great efforts of the initiators and trainers (Mr
Dawid Szczepankiewicz and Ms Magdalena Walczyk-
Szczepankiewicz) and Jasto Business Association ena-
bled the launch and development of the activities of
Entrepreneurship Academy.

Co-ordinator of project/initiative

Other supporting factors include the commitment of
the National Bank of Poland, and the motivation of par-
ticipating students. The National Bank of Poland, due
to its recognisability, encouraged students to enrol and
businesspeople to actively contribute. The professional
attitudes and engagement of organisers to offer inter-
esting content of workshops and the general vision of
the initiative and great efforts and creativity of trainers
to offer interesting workshops for students.

In terms of impact, Entrepreneurship Academy sup-
ported local community of people living in Jasto city or
in neighbouring towns by offering development oppor-
tunities of young people who may find future employ-
ment in the area of their residence and this way do not
need to move and build their life from scratch some-
where else, in a bigger city in Poland or abroad. At the
same time, it helped the local business environment as

Dawid Szczepankiewicz

it developed young people in areas that local entrepre-
neurs find crucial and necessary for their businesses to
flourish. The activities of the Academy brought entre-
preneurs, schoolteachers and authorities, local admin-
istration and citizens closer together and helped them
set common goals aimed at improving their daily life
quality. m

Website Jasielskie Stowarzyszenie Przedsiebiorcow

Social media or other relevant YouTube

online channels Facebook
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Klas4Klas
Helping kids start up

Country The Netherlands
Main target group

Format of initiative Course

Mode of delivery

Funding type Private

History of the initiative

Katja Visser’s travels led her to be exposed to different
educational settings around the world. However, one
particular experience convinced Katja that something
needed to change in terms of what children learn at
school. While volunteering in Peru, Katja saw the state
of the education that many young, less privileged chil-
dren were receiving. Katja felt that the children were
missing out on important topics in their education that
would help them develop the life skills they would need
for the 21st century.

Thus, the StartUp4Kids Foundation was founded, with
the Klas4Klas curriculum being one of the initiatives
based in the Netherlands. StartUp4Kids is supported by
volunteers that make up the team members as well as
members of the board. StartUp4Kids looks to facilitate
children’s journeys to discovering their own talents and
skills to shape their own futures. In co-operating with
partners and schools in disadvantaged areas, StartUp-
4Kids aims to deliver social and financial education pro-
grammes based on methods developed by Aflatoun, a
Dutch NGO which offers social and financial education
to children and young people worldwide. With this,
StartUp4Kids strives to improve the quality of educa-
tion in general and bring entrepreneurial skills into

Online and in-person

Primary and high school students

the classroom, using its specific curricula. Specifically,
the Klas4klas curriculum was created to help children
increase their self-confidence, discover their talents,
see problems as opportunities and manage their own
resources responsibly. Through taking a broad view of
entrepreneurship, Klas4Klas was developed to create
self-sufficient individuals.

Aims and objectives

The aim of Klas4Klas is to turn students into citizens of
the world, and the interactive teaching methods within
the Klas4klas curriculum help children learn skills such
as self-reliance, critical and creative thinking, commu-
nication, collaboration and social and cultural skills.
Within the rapidly changing world of today, Klas4Klas
looks to give participants confidence to make their own
choices and take all opportunities available, as well as
prepare them for the careers of the future. Klas4Klas is
aimed, in particular, at teaching children how to deal
with finances and develop socially responsible entre-
preneurship. Young people are very open-minded and
creative, especially in primary school, and Klas4Klas
encourages children to develop interesting ideas for
their projects. Children also learn about the two differ-
ent partner countries, the Netherlands and Ethiopia,
and gain a global perspective.

Activities and learning outcomes

Klas4Klas provides a curriculum that teachers can follow
and implement in their classrooms. The curriculum was
developed for students in the Netherlands and Ethio-
pia and the belief that children should learn from one
another, through sharing experiences and knowledge,
resulted in Klas4Klas creating partners, where one class
in the Netherlands partners and interacts with another
class in Ethiopia.

StartUp4Kids hires and educates professional facilita-
tors to carry out the Klas4klas programme. The founda-
tion also trains other teachers that will implement the
Klas4Klas curriculum, so that the reach of the method-
ology can be spread.

The curriculum is based on the Aflatoun programme
which incorporates group work and activity-based
learning approaches such as project-based learning,
and also learning through songs, worksheets, games
and activities. Using the content and framework of Afla-
toun, the Klas4Klas curriculum gets children to work
in teams to set up business clubs and learn to save,
manage their money, plan and budget. The activities
to be undertaken by each business club is ideated by
the teams themselves and proceeds from the business
activities go to their Ethiopian partners. This brings the
children into direct contact with the running and start-
ing of a social entrepreneurship.

The partner schools in the Netherlands and Ethiopia
may meet each other online, and in the case of stu-
dents in secondary school, students from each coun-
try may meet in person when Dutch students travel to
Ethiopia as part of the curriculum. These trips are com-
pletely financed by their own entrepreneurial activities,
such as organising fundraising events, crowdfunding
and saving.
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Breaking barriers for impact

Theyears 2020/21 have brought the challenge of COVID-
19, thus few children have been able to attend school
where the Klas4Klas curriculum would be applied. Fur-
thermore, being an organisation that relies on volun-
teers and donations means that procuring funding can
be a challenge. The competences of current teachers is
a further challenge, as they themselves often lack the
skills that they need to teach students entrepreneur-
ship. Practicing teachers often do not have time to be
able to learn these skills and implement extra activi-
ties during class times. StartUp4Kids sees a real need
for teachers to be trained in entrepreneurship educa-
tion and how to teach children through experiential
and active learning. Teachers having the ability to use
flexible teaching methods so that all students can learn
effectively, regardless of ability, is also emphasised.

Regardless of the challenges, schools are very willing to
work with the Klas4Klas curriculum and educators are
aware of the need for entrepreneurship education in
schools. StartUp4Kids also approaches its “warm” leads
at schools and schools that have previously imple-
mented the programme and are very likely to start
again with a new group of students in the new school
year. Thus, ensuring that the Klas4Klas curriculum con-
tinues to be taught. StartUp4Kids is also in contact with

People behind the initiative

Currently based in Botswana, Katja Visser is the
founder of StartUp4Kids Foundation through which
the initiative Klas4Klas was started. Katja plays a role
as both a teacher and a teacher trainer at Klas4Klas.

Katja also involves herself in a number of social and

personal leadership projects.
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a specialist in funding for schools to find schools where
the programme can be implemented. In the mean-
time, StartUp4Kids has funding to bring the Klas4Klas
programme to vulnerable children and teenagers, in
particular refugees, in Vlaardingen and Schiedam in the
Netherlands.

The long-term impact of the project, in terms of the
small businesses that participants create, cannot be
measured yet. However, certain outcomes are clear:
after the completion of the course participants find
the confidence to speak out, give their opinions, talk
to an audience, and have pride in the work that they
have done throughout the programme. Increased self-
esteem is evident especially in those participants that
face challenges — be that physical or otherwise. It can
also be seen that following the Klas4Klas curriculum
improves the children’s results in class.

One of the most important outcomes to be seen are
a snowball effect where participants influence their
teachers and parents. Through the completion of
the curriculum, it has been seen that teachers have
increased their entrepreneurial competences and
oftentimes parents are more aware of saving money. In
the Ethiopian classrooms, participants have even been
inspired by Klas4Klas to open their own bank accounts,
which would otherwise not have happened. Klas4Klas
has a large and lifelong social impact that affects all
stakeholders.

Itis clear to others that the motivation of those working
with Klas4Klas is driven by the social impact that they
create, thus there has been much support for the pro-
gramme from individuals and organisations that see the
value in what Klas4Klas is trying to achieve. Support for
the programme grows when people see the effect that
the programme has on the students and the dedication
of the Klas4Klas facilitators to their work.

Looking to the future, StartUp4Kids is working to find
funding for schools in the Netherlands to implement
the Klas4Klas curriculum, as well as looking to created
tailored curricula for schools. StartUp4Kids aims to
continue improving education systems in schools and
bring the competences of entrepreneurship and other

21st century skills to its participants. Moreover, Start-
Up4Kids hopes to further involve parents and teachers
in this goal. m

Co-ordinator of project/initiative

Websites

Social media or other relevant
online channels

Katja Visser

Klas4Klas
Startup4Kids

Facebook

Image credits: Klas4Klas
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YELL Canada

Something to say for
entrepreneurship education

Country Canada
Main target group
Format of initiative Course
Mode of delivery

Funding type Public and private

History of the initiative

Founded in 2013, YELL is a charitable organisation
which equips young people with the knowledge, skills
and networks that are needed for after-school suc-
cess. YELL operates within the public school system in
Canada and thus aids in building capacity within these
schools. YELL works with teachers and these teachers
help strengthen and update the curriculum, along with
universities. YELL's programmes look to foster partici-
pants’ entrepreneurial mindsets and expose them to a
community of entrepreneurial thinkers.

The design of the YELL programmes was sparked after
a survey in the province of British Columbia (Canada)
found that a very low percentage of high school leavers
felt prepared for their next step after graduation. The
programmes were developed to prepare students in a
way that their traditional schools were not able to.

The YELL Entrepreneurship 12 course in particular, was
given a valuable opportunity after a unique partner-
ship between YELL and Simon Fraser University (SFU)
was built. The initiative is being facilitated by Amit
Sandhu, Managing Director of YELL and SFU alumnus,

High school students from grades 10-12

In-person (currently online due to COVID-19)

and Dr Sarah Lubik of the SFU Chang Institute for Entre-
preneurship. Sarah had seen that there was a lack of
consistency across the entrepreneurship classes being
taught in high schools and a lack of understanding of
what entrepreneurship education was about. Sarah felt
there was a need for a platform where students could
express and apply their individual entrepreneurial
mindsets and also receive external benefits for this. The
desire for consistency across programmes in schools
and building that capacity to deliver these programmes
brought YELL and SFU together.

Sarah joined YELL's Board of Directors in 2017. In collab-
oration with SFU, YELL is now able to provide university
credit for its Entrepreneurship 12 course, and partici-
pants are automatically included in the Chang Certifi-
cate in Innovation and Entrepreneurship. This makes it
Canada’s first high school entrepreneurship course to
be eligible for university credit.

Aims and objectives

The YELL Entrepreneurship 12 course is a year-long pro-
gramme that aims to remove barriers to involvement
in entrepreneurship for participants. This elective high

school course provides consistency across entrepre-
neurial courses in schools so that they can be recog-
nised as being valuable, and eventually be accredited.

Activities and learning outcomes

The YELL Entrepreneurship 12 course develops partici-
pants’ understanding in the following:

e core concepts of lean entrepreneurship
e design thinking

e financial projections

e Business Model Canvas

o self-efficacy

e resiliency

e marketing

e problem solving

o effective communication.

The YELL Entrepreneurship 12 course is taught using
a number of innovative teaching methods includ-
ing differentiated learning (videos, booklets, reading
materials), inquiry-based learning, experiential-based
learning and problem-based learning. Suggestions for
assessment include various formative and summative
tasks such as tests, reflections, feedback on speakers,
surveys, think-pair-share, and other curriculum markers
to identify the ability towards the competences. Clearly,
there is substantial room for flexibility.

The course focusses on numerous facets of entrepre-
neurship education and includes guest speakers, men-
tors and community participation. The different facets
of the course include:

Accelerated Learning

The course starts with students learning about lean
entrepreneurship, covering topics such as design
thinking, resilience, marketing, financial projections,
and Business Model Canvas. Entrepreneurs and busi-
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ness leaders also share their stories and advice with
students.

Industry Exploration

In this part of the course, local companies and labs
interact with students, allowing the students to explore
different career options. Here they learn about new
technologies, tour office spaces and hear from industry
professionals.

Business Incubator

In the Business Incubator phase of the project, stu-
dents form groups where they create a business ven-
ture together and ultimately validate their concepts.
Students must problem-solve and communicate effec-
tively. Mentors act as a liaison between teams and the
broader entrepreneurship community.

Venture Challenge

Finally, participating teams compete in the Venture
Challenge series hosted at SFU. Student teams present
their business ventures to a panel of community mem-

People behind the initiative

Amit Sandhu is the co-founder and Managing Direc-
tor of YELL Canada, as well as the Managing Direc-
tor and Chief Investment Officer of retail commercial

investments for Ampri Group.

Sarah Lubik is the Director of the Charles Chang
Institute for Entrepreneurship and a lecturer in
Entrepreneurship & Innovation at Simon Fraser Uni-

versity (SFU). Sarah’s work is mostly geared towards

strengthening the local and national innovation

ecosystems.




bers, entrepreneurs and investors.

Breaking barriers for impact

Common barriers for such projects are usually related
to schools not having sufficient funding and teachers
not having the capacity to implement the curriculum.
Lack of support for teachers from their districts makes
it more difficult for them to implement the curricu-
lum. Parents also have a negative view of what entre-
preneurship means and this can often be a barrier for
students that want to take the elective. The students
themselves are also looking for electives that meet uni-
versity requirements and if the course does not count
for university admission, then they are less likely to take
part.

To overcome such barriers, YELL builds capacity within
schools and collaborates with teachers and helps them
adopt the curriculum. Teachers receive administrative
support from schools to implement the YELL Entrepre-
neurship 12 course in their classrooms and the partner-
ship between SFU and YELL can provide teachers with
peer-support, course curricula, lesson plans, slide decks
and workbooks. The course also has no cost for schools
nor students. Institutional support is provided to YELL
by SFU.

In terms of impact on educators, teachers have been
seen to pick up the tools to develop their own entre-
preneurial mindsets through teaching the curriculum
to their students. Those that teach YELL courses also
pass their skills and knowledge onto other teachers
when attending professional development confer-
ences. On the other hand, on completion of the course,
participants have developed 21st century life skills and
a broader understanding of what entrepreneurial think-
ing requires. Participants are more resilient, self-reliant,
are able to spot opportunities, and build a strong net-
work. After completing the course, 85% of students

reported feeling prepared for the next step in their edu-
cation or career and many alumni of the course begin
their university education at SFU. Receiving recognition
in the form of university credit is a motivator for stu-
dents to take the course and around 330 participants
are predicted to take part this year in British Columbia.

Going forward, in order to further develop the field of
entrepreneurship education in general, young people
should be given the tools to develop entrepreneurial
skills from an early age. Entrepreneurship needs to
break out from its traditional perception as being
something very specific to business and economics. It
needs to be understood by everyone as a mindset, a
set of interdisciplinary skills that can be used to create
social change. Entrepreneurship should be seen as an
avenue to a more self-customised education. m

Co-ordinator of project/initiative

Websites

Social media or other relevant
online channels
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Amit Sandhu

YELL
Simon Fraser University

LinkedIn
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JUGEND GRUNDET

Turning ideas into action

Country Germany
Main target group
Format of initiative Competition

Mode of delivery Online

Funding type Public and private

History of the initiative

JUGEND GRUNDET is organised by the Steinbeis Inno-
vation Centre for Corporate Development at Pforzheim
University (SIZ). The SIZ is a non-profit organisation
with many years of wide-ranging experience in publicly
funded business and vocational training educational
projects. The centre sees itself as a partner of schools
with the intention of anchoring the subjects of entre-
preneurship education and economics in the classroom.

The idea of JUGEND GRUNDET was based on the expe-
riences with Jugend forscht, a well-known competi-
tion for students and young adults, where participants
research and develop new inventions. It was found that
there is a need to sensitise participants to the neces-
sity to not only develop inventions but to also market
them. Thus, the idea for JUGEND GRUNDET was born.
In 2003 this competition was set up nationwide by the
Federal Ministry for Education and Research in co-oper-
ation with the SIZ, as an online offer to build knowledge
around how to start a company and how to lead it to
success.

The goal of the initiative is to promote entrepreneurial
thinking, as defined by the European Union: “an indi-
vidual's ability to turn ideas into action”. As well, to

Students and trainees between 15 and 21 years old

bring up the topic of founding a company (often for the
first time), and to sensitise teenagers and young adults
to the opportunities that starting a company has to
offer them.

Numerous stakeholders are involved in JUGEND GRUN-
DET, including: The Federal Ministry for Education and
Research, which provides funding and content-wise
advancement in consultation with the SIZ; the minis-
tries of the federal states who raise awareness amongst
teachers and facilitate the reduction of work hours for
a teacher to adopt the role of a programme state rep-
resentative; teachers that use the programme in class,
refer interested students to the programme and give
input for programme content; and alumni who can get
support from the programme to stay connected to the
topic of entrepreneurship. Alumni also function as role
models and mentors for the participants. They may also
be (potential) sponsors and supporters in the long run.
There are also programme sponsors who support in
the form of hosting events, price sponsoring, additional
funding, and public relations work.

The main target group of the JUGEND GRUNDET are
students and trainees, aged between 15 and 21-years-
old. The programme tries to motivate students by

building an interesting and appealing e-learning plat-
form which focusses on questions around the topic at
hand. Participants are recruited directly through social
media, online advertisement, and search engine opti-
misation, as well as indirectly through their teachers.
Information concerning the programme is in part sent
directly to schools nationwide (mail and e-mail) and,
more promisingly, indirectly via the state ministries of
education, school boards and regional chambers of
industry and commerce or business developers.

Aims and objectives

The main goal of JUGEND GRUNDET is to show the
participants that there are opportunities to shape the
future and that their ideas are in demand. During the
project, participants are provided with tools and struc-
tures so that ideas could be turned into reality. Ide-
ally participants get a better sense of the mission and
responsibility of a company. In addition, the project
hopes to impart knowledge on how to start a company
and what must be considered, as well as an under-
standing of the complex dependencies of the various
stakeholders. Participants are hopefully inspired and
equipped to take matters into their own hands and to
create change, instead of waiting for someone else to
fix it. The goal is that this filters through into their eve-
ryday lives.

Activities and learning outcomes

The initiative is offered online with a vast number of
materials in different forms to support the teacher on
the one hand, but on the other hand to support the
participant taking part completely unsupported by a
school or other educational institution. It is possible to
take part as a team of up to five persons or as a single
person.

The programme offers a free and extensive e-learning-
platform, specifically designed to support the partici-
pants and the text and videos. Support is also available
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digitally by phone and e-mail year-round. Additionally,
the programme offers web-seminars, tutorials, and
video consulting hours, as well as connecting the par-
ticipants with mentors (alumni).

The learning outcomes that are pursued with this initia-
tive are the understanding of the complexities, depend-
encies and necessities when starting and leading a
company. The main activities are idea development,
business planning and playing the business simulation
game.

The programme mirrors a typical start-up process: hav-
ing an idea, planning its realisation, and then finally
doing it. At the centre stands the conviction that every
economic offer that shows long term success is adding
value in some form or another. The programme tries to
inspire the students to think about what could be bet-
ter in their personal lives or globally, and plays to the
will to improve the world, which is innate in most young
people. The programme guides them every step of the
way, using interesting examples and role models which
talk about their own experiences and advise based on
that.

The project starts every year on the first of September

with the business plan phase. The participants then
submit their business plans shortly after the Christmas

People behind the initiative

Franziska Metzbaur, Co-ordinator of JUGEND GRUN-
DET, has worked for the initiative for seven years
now. Her main incentive to work for the initiative is

to motivate young people and see their progress and

development as well as inspire and mentor them to

take matters into their own hands.




holidays. All submitted ideas are evaluated by a jury
and the best teams are selected, which then take
part in national pitch events and receive the first
awards. At the federal finale, the competition entry
is a mix between a short pitch, a live and in-person
jury talk and the equipping of an exhibition booth.

The second phase of the competition is activated
with the simulation game. Here, the virtual com-
panies of the teams are guided through the ups
and downs of the simulated economy to economic
success over eight periods and can thus collect
points. Each team has five attempts, but only the
last attempt counts. Help is provided, among other
things, by a digital manual that answers all the stu-
dents' questions, as well as video tutorials and the
Business Academy.

Following the simulation game, the best ten teams
of the competition are invited to the national finals
at the end of June and fight for the first places. The
winning team, along with the supervising teacher,
will set off on a guided trip through the start-up
mecca of Silicon Valley, USA for personal exchange to
connect with start-ups and founders. There are also
other attractive prizes.

Breaking barriers for impact

A big challenge is that the topic of entrepreneur-
ship education does not make up a big enough part
of the school curriculum for the teachers to justify
spending that much time on the programme. This
challenge is being faced through keeping the initial
entrance barrier as low as possible. The participants
definitely have to spend quite some time on work-
ing on their ideas, the business plan and the simula-
tion to win. But as a student you can equally learn by
only doing a little. So, there is an attempt to motivate
teachers and students alike, so they simply give the
competition a try.

Furthermore, the programme is very adaptable to
the different teachers and schools as well as cur-
ricula, especially timewise. By only setting a dead-
line for the final exercises the participants are free to

choose when to work on their business plans. Also,
through imparting that entrepreneurial education
should not be confined to economics but is a valu-
able part of every component of education, interest
in entrepreneurship education is sparked.

Support for JUGEND GRUNDET, on a policy level, is
provided through financial support from the Federal
Ministry of Education and Research; co-operation
with the Ministries for Education; exchange with
other national competitions for young students.
Furthermore, the individual commitment of teach-
ers acting as motivators and coaches, as well as their
willingness to enter into exchange and learn from
other teachers and collaborate with experts support
the programme.

Through this initiative young people can acquire
knowledge on entrepreneurship and how to start
a business, but also skills in areas such as self-man-
agement, time management, teamwork and creativ-
ity. The project inspires its participants and displays
how they could shape their own future. Thus, after
the participation in the initiative, young people can
apply their gained knowledge in different circum-
stances and adapt their competences.

Alumni often report that participating in JUGEND
GRUNDET changed their view on the world in so far
as they actively try to change what bothers them,
instead of looking for others to improve the situa-
tion. Teachers report that many students show great
growth over the course of the competition, develop-
ing greater independence in thinking and judgement
and willingness to learn far beyond the initial goal of
their project. Interesting student ideas so far have
included:

1. A more sustainable way to feed fish in aquacul-
ture by using lupins instead of other fish.

2. A robot that could substitute a seeing-eye-dog,
which would lead to enormous cost reduction for
health insurance companies and could be widely
accessible.

3. A plug-in that allows for the visually impaired to
play Mario-Kart without restrictions.
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4. A charging system for e-mobility using street-
lamps complete with a concept for billing and
accounting.

A testament to the fact that the project always
achieves its goal can be seen in the teams that con-
tinue to work on their ideas after participating or
have even already founded them. The programme
has also won numerous awards and has been recog-

Co-ordinator of project/initiative Franziska Metzbaur

Website Jugend Gruendet

Social media or other relevant

. Instagram
online channels

LinkedIn
YouTube

Publications, resources,
course material

nised and recommended by the Standing Conference
of the Ministers of Education and Cultural Affairs of
the Lander in the Federal Republic of Germany.

In terms of future developments, young people can
be inspired by their involvement in JUGEND GRUN-
DET and shown that there are opportunities to help
shape their development; and that one does not
have to wait and see what happens. m

Image credits: JUGEND GRUN
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Fawaka Entrepreneurship
School

Learning through practice

Country The Netherlands
Main target group School Children

Format of initiative Course

Mode of delivery In-person

Funding type Public and private

History of the initiative

Fawaka Entrepreneurship School is a social enterprise
offering entrepreneurship education programmes for
school children. Fawaka focuses particularly on involv-
ing vulnerable children and children who have diffi-
culty accessing innovative educational programmes.
The initiative encourages the participation of all chil-
dren, regardless of socio-economic status, background,
or learning abilities. The programmes developed by
Fawaka vary in how they are presented and can be
offered as an after-school or in-school activity, or as a
summer school. Children learn entrepreneurial skills in
a playful and positive way, with an emphasis on sustain-
ability. The educational programmes are themed, and
previous offerings have included: chocolate, fashion,
robotics, health and nutrition, and upcycling.

Fawaka aims to introduce all children in the Nether-
lands to the concept and learnings of sustainable entre-
preneurship. The core values of Fawaka are reflected
in all its programmes which have an entrepreneurship
education as a basis. These core values are as follows:
e Diversity and inclusion

e Durability
e Talent development
e Actions speaking louder than words

With the core value of “diversity and inclusion”, for
example, Fawaka considers how children can positively
identify with its teaching materials. Additionally, Fawaka
also aims to have all contributors to the programmes
represent the full diversity that the Netherlands has to
offer, so that children can encounter a recognisable and
relatable role model for themselves. These contributors
include teachers, creators, bankers and entrepreneurs
that participate in the creation and presentation of
Fawaka’s activities.

Activities and learning outcomes

Through Fawaka’s current programme offerings chil-
dren receive classes on marketing, pitching and budg-
eting and design. In most programmes, children will
develop their own products such as clothing, in the
“Fashion Entrepreneurs” programme, or a song, in
“Beat Entrepreneurs”. In each of the programmes,
entrepreneurship is integrated through the different

Co-ordinator of project/initiative

themes, whether it be learning about programming,
the chocolate production process, or recycling. Through
the programmes, children also learn 21st century skills
such as perseverance, decision-making skills and flex-
ibility, as well as how to contribute to a sustainable soci-
ety through taking action. Other competences that are
highlighted in the programmes are collaboration and
solution-oriented thinking.

A specific example of one of Fawaka’s programme
offerings is the BuurtBizKids programme, which is
focussed on social entrepreneurship in different neigh-
bourhoods. The BuurtBizKids programme consists of a
modular series of ten lessons where children explore
their own neighbourhoods and find potential for
improvement. Children interact with each other and
converse with local residents about the challenges in
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their neighbourhood, under the guidance of citizenship
professionals. Thereafter the children seek solutions to
these challenges with the help of industry profession-
als. Ultimately, the children present their improvement
plans to the municipality and the neighbourhood itself.
Through the programme children learn about, and con-
tribute to achieving, the United Nations’ Sustainable
Development Goals (SDGs), particularly SDG 10 and
SDG 11, which are about combating inequality and cre-
ating sustainable cities.

Fawaka Entrepreneurship School aims to reach children
with diverse backgrounds and leaning abilities to make
entrepreneurial skills accessible to all. This, while main-
taining a focus on social and sustainable practices that
have benefits beyond the individual. m

Image credits: Fawaka Entrepreneuship School

Websites Fawaka Entrepreneurship School

Social media or other relevant

. Facebook
online channels —

Publications, resources,
course material

Impact BuurtBizKids study



https://www.fawakaondernemersschool.nl/nieuws/impact-buurtbizkids-onderzoek/
https://www.facebook.com/fawakaondernemersschool/
https://www.fawakaondernemersschool.nl/ 

Concluding remarks

This collection is a valuable and insightful resource that show-
cases the educational offerings, both past and present, for
aspiring teachers, current teachers and their pupils. The col-
lection illuminates the diversity of the offerings and the dedi-
cation of the co-ordinators and participants to the subject
of entrepreneurship education. Key themes have emerged
from the collection and the following reflections have been
gathered:

The benefits of innovative teaching methods are
being recognised

Along with the rise of problem-based learning, flipped class-
rooms and other active methods of teaching, many educators
have come to realise that theory-based teaching alone is not
enough to effectively teach learners.

Entrepreneurial education embraces innovative teaching and
students are more likely to benefit from the course if they
are actively participating and interacting with the material.
Experiential methods of learning are commonly used across
the cases identified, whether it be educating pre-service
teachers, practicing teachers or school pupils. A minimal
use of theory-based lessons and the use of challenge-based
learning, project-based learning and workshops is common.
A move to more active learning methods means that learn-
ers are more engaged in their educational programme and
need to think for themselves and apply their new knowledge
and skills in a practical manner. In initial teacher education,
there is a focus on giving pre-service teachers the opportu-
nity to learn through these experiential learning methods, as
well as teaching them to use it themselves, in their future
classrooms. This is the same approach as is taken in the initia-
tives that focus on entrepreneurship education for practicing
teachers.

Entrepreneurship education programmes aim to pro-
vide learners with diverse life skills

In order to solve the problems of the future, young people
will need to be equipped with the right skills to do so. Entre-
preneurship education can help foster these skills and, in the
cases presented here, it is clear that there are a diverse range
of competences that are imparted by the different initiatives.
These skills are mainly related to the personal development

of the participants and could be applied widely across dif-
ferent disciplines. For pre-service and current teachers, the
skills acquired are mostly specific to teaching activities, such
as learning to create educational frameworks that foster
entrepreneurial traits in pupils. However, creativity, planning,
and professionalism are also learned. For school students
and young people there is a large emphasis on skills that will
equip them for the 21st century, and creativity is also a prom-
inent competence, along with collaboration, communication,
and self-efficacy.

The dedication of individuals is a driver in successfully
implementing entrepreneurship education

The commitment of those that see the benefits of teaching
entrepreneurial competences is the biggest driver of success.
Throughout all the cases that are introduced in this collection,
there is a clear dedication of the organisers to the subject of
entrepreneurship education. All those that support these ini-
tiatives believe that the skills learned in these programmes
will create better citizens and a more resilient society.

Despite its benefits, entrepreneurship education is
still misunderstood

As mentioned in many of the cases included in the Good Prac-
tices Book, an entrepreneurial mindset goes beyond know-
ing how to open a successful business. Despite the connota-
tion attached to entrepreneurship (education), the cases in
this collection aim to give learners and educators a broader
conceptual understanding of it. In the Entrepreneurship Cul-
ture and Education PhD course, future teachers investigate
the relationship between entrepreneurial competences, sus-
tainability and civic education. In the EntreCompEdu project,
teachers discover value creation beyond financial worth, and
for school students, the Klas4Klas programme has developed
activities that use entrepreneurship education as a tool to
further cultivate student’s personality traits.

There is a lack of awareness of the value of entrepre-
neurship education

Oftentimes, the barriers that the initiatives in this collection
face, are to do with a lack of understanding or awareness of
entrepreneurship education and its benefits. Overall, there
is a lack of funding to support entrepreneurship education

initiatives which is brought on because individuals do not
perceive the importance of entrepreneurship education and
dismiss it as a purely Business or Economics subject. Pupils',
parents', and educators' lack of understanding of what entre-
preneurial skills entail, mean that students do not take up
entrepreneurship courses.

Furthermore, there is also a lack of active support for teach-
ers that are interested in improving their entrepreneurial
competences from the schools they teach at. This may be in
terms of not giving teachers time to implement new activities
in the classroom, teachers not having space in their curricula
to implement entrepreneurship education or not providing
support for teachers’ professional development. Teacher
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trainers, teachers and parents need to develop a broader
understanding of entrepreneurship competences and recog-
nise the advantages the skills related to the topic provide.
The challenges can only be overcome if there is sufficient
information available and awareness on the topic is raised.

In conclusion, this analysis shows that the barrier of misun-
derstanding must be overcome to move forward, but there
are already a number of dedicated organisations and indi-
viduals that are looking to spread entrepreneurship educa-
tion. It is hoped that these individuals and organisations are
the pioneers for bigger and more expansive projects to come,
particularly in initial teacher education. m




Characteristics of Selected Case Studies

Main Aim

Learning Methods
and Activities

What is Learned?

ENTREPRENEURSHIP EDUCATION FOR INITIAL TEACHER EDUCATION

Designation

Help the participants to understand the relation-
ship between entrepreneurial competence, sus-
tainability, and civic education.

Entrepreneurship
Culture and Education

Challenge-based e Essay

project plan

Presentation

Social entrepreneurship competences ¢ Educational models and frameworks of
Student-orientated teaching strategies developing entrepreneurial competences
Project-oriented- and challenge-based ¢ Planning and managing learning projects

learning techniques and situations

Curricular

Encourage higher education institutions to
implement entrepreneurship education and/or
enhance the quality of entrepreneurship educa-
tion in their initial primary teacher education.

Entrepreneurship
Education for Teachers

Experiential learning models

Video lectures

Creative thinking ¢ Creation of teaching material and educa-
Entrepreneurial skills tional frameworks
Fostering entrepreneurial skills

Outside of formal system

Prepare teachers to teach entrepreneurship
education in a practical way.

EIPTE

Teaching
internship

e Seminars
e Workshops

Teaching methodologies e Entrepreneurship-related content

NTREPRENEURSHIP EDUCATION FOR PRACTICING TEACHERS

Formal curricular

Development of entrepreneurial skills for teach-

Entrep. Tools and Com- , :
ers so they may effectively teach their students.

petencies for Teachers
and their Students

Lectures
Workshops

Flipped classroom
Project-based learning

¢ Different tools to build a brand and promote
a project.
¢ Plans and budgets for a business/project

Methods to increase the entrepreneurial
skills of their students.

Project-based learning and its application.
Creating a basic business plan.

Outside of formal system

Award for teachers’ commitment to entrepre-
neurship education.

IFTE Entrepreneurship
Educator of the Year

N/A

Strengthening teachers as generators of innovations in the educational system.

Outside of formal system

Reduce the discrepancies between the skills that
education systems were delivering in schools
and the requirements of society.

EntreCompEdu

e Application of practical teaching

activities in real-life situations

participant

e Tailored approach for each

Professionalisation
Adaptability

e Use of practical examples in the classroom

ENTREPRENEURSHIP EDUCATION IN SCHOOLS

Outside of formal system

Development of entrepreneurship-related skills
and competencies.

Entrep. Academy

Workshops
Site visits

Debates
Brainstorming

Business-related skills e Collaboration

Extra-curricular

Give participants confidence to make their own e Project-based ¢ Games e 21 century skills e Creativity e Communication, collabora- Either curricular or
Klas4Klas choices, take all opportunities available, and pre- learning e Songs e Self-reliance e Financial skills tion and social and cultural extra-curricular
pare them for the careers of the future. e Critical thinking skills
Provide consistency across entrepreneurial e Differentiated ¢ Experiential- e 21 century skills e Self-efficacy e Problem solving Elective
YELL C d courses in schools and provide learners with learning based learning e Business-related skills e Resilience o Effective communication
anacd entrepreneurial skills. ¢ Inquiry-based ¢ Problem-based
learning learning
. Show participants that there are opportunities e Project-based ¢ Competition e Business-related skills e Collaboration e |dea development Extra-curricular
JUGEND GRUNDET to help shape the future and that their ideas are learning
in demand.
Fawaka Entrepreneurship Introduce all children in the Netherlands e Project-based ¢ Problem-based e 21 century skills such as perseverance, e Collaboration Elective/curricular
to the concept and learnings of sustainable learning learning decision-making skills and flexibility e How to be solution-oriented

School entrepreneurship.
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